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INTRODUCTION

This educational survey of Metis and Indians of
faslkatchewan i1s concerned mostly with the general ponulation
of native people whose daily experiences are in the hinterland
communities, It is concerned with Ketis and Indians whosie be-
liefs and life-styles comprise the indigenous native soclety,
There is no focus on the few exceptional natives who have
achieved success in white society and who have become models
for whiteman. Emphasis is upon existing reslities: the semi-
literate and unskilled, the unemployed and oppressed masses of
native people in Saskatchewan.

In this report, the word " Metia" is synonymous with
halfbreed. The word "Indian" refers to non-treaty Indians,
and those natives who call themselves Indians, although they
are not legally defined as Indians. The term "native"” is a
general expression that includes both etis and non-treaty
Indians., This survey did not include Treaty Indians. There-
fore, references to Indians in the following report does NOT
mean Treaty Indians.

For the purposes of the study, the province was divided
into six geoeraphical regions. It was assumed that these six
areas would give a representative sampling of tletis and Non-
Treaty Indians of the province,

It was an impossibility to include every native community

in this study, because of the limited budget and limited time.
The six areas are as follows:

L. La l[oche.
2. Urantum City,
3 lirbnn nron - the clty of U'rltuece Albert,  chin
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city was sel
population o
fairly repre
native peopl

4. North Bast are

ected because it included a large
T Metis angd Indians; and it was
sentative of an urban area where
e reside.

a -~ included communities of

Cumberland House, Lac La Ronge, Hudson Ray,

Nipawin, and

5. North West are
Lake, Green
the intervie
and Ilag-la-C

6. South area - i
Qu'Appelle,

vlolanosa.

a - included communities of ‘leadow
Lake, and Beauval. Unfortunately,
wing planned for 3uffalo Narrows
rosse wefe not completed.

ncluded the communitieg of Fort
Qu'Appelle, Lebret, Springwater,

St. Louls, and ielfort,

In gathering the data,
prenared questionnaires (App

completing them. These quest

siX native interviewers distributed
endix 1) and gave directions for

ionnaires were given to lietis and

non-Treaty Indisns in the six areas deseribed. IFive hundred

guestionnaires were completed and used in thig survev.

In addition, open-end interviews were conducted with

selected native persons. Generally, these persons were either

leaders of the community or actively involved in native activ-

ities of some kind, These p

felt they would have some 8p

eople were selected because it was

ecific ideas about education and be

able to articulate them, Also, their ideas would likely repre-

sent those of the community,

Thede interviews were unstructured.

The interviewee simply rambled about education of native peonle.

The interviewer made only limited notes and then wrote the re-

port immediately after leaving the person interviewed. A total

of approximately one hundred

interviews were completed.

30th methods had wealtnesses, but thev were the best methodsa,

‘hese findines could be ssubject to cortaln misinterpretation and

Lo certain unroliabllity. flowover, thig vducation nurvey does nolt,

nprofess to be a scientiric study. It is an attempt to obhtinin
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opinions and susgestions from the lietis and Indians about how
they understand and feel about the educational system which af-
fects them. Part of the conclusions are objective, being based
on the factual information given in the answers, and on the
objective conditions of the native society. However, part of
the conclusions are subjective, being based on a socio-
psychological analysis of the social relationships that exist
between native and white socleties.

The unique but'significant value of the educational survey
is that it was planned, administered, analyzed and written
exclusively by lietis and Indians of Saskatchewan. Therefore,
it has a native interpretation, It gives an exnlanation of
formal education from the point of view of i.etis and Indians.
Likely, it contains a racial himses; just as surveys done by
white people contain whiteman's biases,

This study does not claim to be an emperical study acpord—
ing to the principles of science; nor does this survey presume
to cover all the crucial and important issues, nor to provide
complete answers to all the educational problems of the native
people. Nevertheless, according to native neople's judaments
on education,this survey can be considered a reliable indicator.

This educatiomal survey was made posuible by the lietis
Society of Saskatchewan and was conducted uder its a spices,

It was financed by the Indian and letis Department of the Pro-
vincial Government of Saskatchewan. The length of time of the
survey was five months,

The following native persons were employed as interviewers:

Alex Fayant Dan Lavallee

Alex FicDougall Wes Stevenson
en McKay EZrnie Umpherville.
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Alex MecDougall was also a major contributor in the
analysis of the survey and in compiling the final report.
In addition, Jim Mireau and Lorne blason furnished valuable

assistance in analyzing the data.
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GENERAL

This survey proved that it is difficult to do an educational
survey of any sienificance with colonized people, who have been
kept systematically uninformed about their social environment and
it functioning, and who have been excluded from the mainstream
socliety.

Many of the native people interviewed did not possess know-
ledge about the ingtitutions and agencies that control their lives.
Not having this basiec information they did not have a frame of
reference for formulatine specific ideas rbout possible changes,
or how these changes could take place., DMNevertheless they exnressed
a Serious concern about the educational system that affects their
lives in one way or another, Since many were unable to crystalize
their ideas into specific proposals, their deep concern was in-
clined to be more disconcerting than ever to them. Likely, this
is a typical response pattern of native people who have been
methodically excluded from decigions on issues of thelr social

environment.

The thinking of Hetis and Indian does not coincide with that
of the whiteman. Comprehension of their world is understood in
different gtructures and forms than the whiteman. for instance,
the native person does not see nor understand the nroblems of
achool in terms of discussion through the structure of Home and
School Association. This is not part of his thoughts or actions,

nor is it his means of communication., It is a structure that

belongs exclusively to middle class white soclety, and has no

meaning to lietis and Indians,
Another serious problem encountered was the difficulty
in obtaining genuine answers which represented authentic

oninions of the respondents. Native peonle seemed to have
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developed a peculiar kind of "accommodating lansuace" which they
use when speaking to officials, They give answers that do not
necessarily coincide with their real deep feelings and decisions.
They reply with superficial answers which they think will please
the white bureaucrats and harmonize with their ideas. They attempt
to give answers which they think the officilals want. Apnarently
they reason that to give the acceptable answers serves their best
interests and will probably result in greater benefits for them-
selves, Obviously native people are accepting the white official's
sunerior power position and his extensive authoritv over their
lives. The accommodating answers make things run more smoothly

in the colonized world, thus facilitates the relationships between
the colonizing bureaucrats and the colonized natives. As a result,
these kinds of answers afe not genuine expressions of hietis and
Indians' true thoughts on the subject in question. For the pur-
pose of this study these answers are referred to as 'slogans'.
Where 1t was possible to verify these uncertain answers, they were
discounted. However, this particular finding of the study is
extremely important in understanding the relationships between
native people and white authorities. It reveals important feat-
ures of white supremacy in Saskatchewan. Often these answers,
which reflected white middle class values, were only slogans.

This showed that natives are aware of such white values and their

importance in white society.
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THE DROP-0UT SITUATION

The drop-out rate for lketis and Indian students from school
ig indeed serious. According to a Yecent study on the dron-out
rate of lMetis and Indian students of Alberta, 534 had dronped out
in grade nine; and by the time they had reached grade 12, 97% had
dropped out. This 1s a study that included most of the native
children of the Province of Alberta. Another recent study of
Metis and Indian students in the Province of Alberta showed that
the average percent of studens in grades 1 to 3 was 38%; the aver-
age percent of students in egrades 4 to 8 was 454, and the average
percent of students in grade 9 to 12 was 11%. Usine this study
as a guage acainst the grade level of the respondents in this sur-
vey, 1t showed this sample to be much above the average. ior
ingtance, in the grade 1 to 3 level, only 8% of the respondents
were in this group, compared to the average of 38%. Therefore
this study did not have a true sample for primary level education.
In the group grades 4 to 8 this survey had slightly more than
the average. For example, the present study had 60%, whereas the
average 1s only 45%, hence, rather over-represented in the group
4 to 8. The average percent of Metis and Indians who complete
grades 9 to 12 is only 11%, according to the Alberta study. How-
ever, the number of respondents in this study who completed
grades 9 to 12 is 28%. It ig obvious that the present study
included people who were much better educated that the averase
native population. There are several possible answers for this,
iirstly, the questionaires were given to classes of upgradine
atudents. Also volunteers were accepted as respondents, conse-

quently the better educated persons likely volunteered. Another
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factor was that respondents were located through referrals from
local presidents ofthe lietis Society. Since it was a study on
education, the presidents attempted to direct interviewers to
individuals who would likely be most informative on education.

It is interesting_to note that the more education the re-
spondents had, the less they admitted to "don't know" answers.
¥or instance, on the question "who decides what is taught in
school?" only 30% of the grade 9 to 12 group admitted they
didn't know. In the érade 4 to 8 group 35% said they didn't know.
In the grade 1 to 3 group, 50% sald they didn't know. And in the
group without any formal education 85% admitted they didn't know.
3ut in actual fact the answers showed that the better educated
persons did not know the correct answer anv better than the lower
grade persons. The same percentage in each group gave incorrect
answers, i.e., 25%. Therefore, better educated natives do not
possess greater knowledge about the educational system than
poorlyv educated persons. Obviously, additional schooling does not
teach native students anything about the administration, manage-
ment and politics of the school system.

With regard to reasions for dropping out of sichool, 50% of
the respondents said they had left because of economic reasons,
such as '"too noor", "had to go to work', "didn't have good clothes",
etc. The answers to this question appeared to be somewhat of o
slogan, Native people have brushed close enough to malnstream to
be aware of the social values related to education. They realize
the reverance pald to education; therefore they refuse to blame
themuarlves for not getting a good education. They do not blame

the school either. They were simply victims of circumstances.
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Doubtless, economic factors play a significant part in the lletis
and Indian drop-out situation. But this explanation could be an
easy rationalization.

The second most common reason given for dropping out was
"did not like school", vet only 25% gave this reason. 1t ig
interesting to note that only 1% of the 'over 40 vear old' sroup
gave this reason. Obviously other factors were involved in this
answer. Iany of this group had left School in the early erades,
and this was many years ago. They were probably answering the
gquestion with much nostalgia about their few years in school.
Since they likely went %o school only a short time they did not
really have time to form a critical opinion., Also, at this agre
today they can explain to themselves that they would be more
successful if they had had a better education., ‘Whereas with the
younger people, they are unable to exXcuse themselves with thig
explanation because education opportunities were available to then
in their recent vyears at school.

In regard to the drop-out issue a second question was asked,
"What did you dislike most about school?" Approximately 40% stat-
ed they disliked the courses and the teachers. In thig guesition
the respondents seemed +to consider their answer a personalized one.,
They saw themselves, personally, in the situation and answered
accordingly,

A pecullar statistic with the 'over 40 year old sroup' is
that in answer to the quesition "Why did you drop out?" only Lu
claimed it was because they dislilked school. Yet, to the other
question, “What did you disilike mosut about school?" 30% stated
they disliked the teachers and subjects,

According to answers from the survey, very few dropped out
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of school because of racial discrimination, or feelings of
inferiority. Also, only 10% claimed discrimination and inferi-
ority as reasonss for dislikineg school.

Cenerally, native neople are reluctant to acknowledge that
discrimination hapvrens to them, because this ig an admission of
Indianness. Actually, in admitting discrimination a nerson is
stating that he looks Indian, that people distinguish him im-
mediately as being different and unacceptables and, because of
the white ideal, most native people are not goineg to admit this
either to themselves or to society. On the other hand, if
[letis and Indians say they have not been discriminated against,

they are likely stating they are so white 1n appearance everyone

mistaltes them for whitemen.

o

Also, it is possible that discrimination and feelings of
inferiority were defined as economic problems. Rather than ad-
mit to racial discrimination, the native persons claimed that
their clothes were too rageed, or their houses were too shabby
for white company.

Answers indicate that native people of Haskatchewan feel
a2 certain sense of inferiority. isany respondents did not want
white teachers to visit them because it would only deepen their
inferiority. ror insténce, they would probably feel ashamed of
their housie, their furniture, their clothes, and their wayv of
life. Nearly 100% of the respondents stated they werefiot smart

enough to become a doctor or a lawyer.
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RACISN AND COLONIZATION

One of the important points that emerged from this educa-
tional survey was that letis and Indians perceive of themselves
ag racially different and exclusive from the white socliety.

They answered in terms of whiteman or white control. Such

answers indicate that natives see the government, its institu-
tions, and their control, as outside and beyond themselves,

They understand the native community as being separate and distinct
from the white society. Iior them the world is divided into two
parts, white and native; there are no grey areas. They are not
marginal dwellers of the mainstream society. 1o the ' etis, half-
breed does not mean living half as a white and hal® as an Indian.

*

The letis lives exclusively in the native society, except for the

o

few exceptions who live as whiteman. His percentace of whiteness
has no relationship to his degree of integration in the white
soclety. Another fact of importance was that the kietis and
indians do not have a frame of reference that is tvpically middle
class. Thelr resnonses were nlain and direct, free from rational-
izations and conditions. For example, they claimed they wanted
native teachers in the classroonms, but they did not qualiiv the
answers with white middleclass concerns, such as "ves, but they
must be well gualified”. They answered questions related to cul-
ture and race from their experiences. For instance, they claimed
that white teachers did not associate with the native people be-
cause they were from a different cultype,

Since white supremacy in Canada today has many social, econ-
omic and psychological aspects it ig necessary to have an under-

standing of its realities and its conseguences. The .etis and
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Indians of Saskaichewan seem to have an understanding of the
impact of racism on their daily lives., Although raciem origin-
ated from the necessity of cheap exploitable labour for gatherine
furs it did not end with the fur trade. Instead, it became more
severe, Racial theories and recial stereotypes increased., Ry
racial stereotype is meant the popular myths held about native
people, such as: drunk, leszy, dirty, immoral, savage. Although
Metis and Indians no longer serve as a supply of cheap lobour
for the economy, white supremacy still dominates administration
of native people. Tiving in a segregated community controlled
by a group of white officials creates racist and colonial re-
lationships. A colonial and racist society means georraphic
and social isolation of native peopnle, who were conguered by
force and have remained under the domination of&hite buresucrats.
In Canada this has meant forced segregation on the reserves and
lietis colonies. The traditional native economy has heen desi-
troyed, e.2., beaver and buffalo. A condition of economic de-
pendency has been forcedunon the betis and Indian which has ex-
tended to a kind of psvchological dependency. Once independence
ig crushed then an attitude of subdservianceand eratitude is per-
petuated, This scheme of dependency was further entrenched by
keeping Metis and Indians dependent on ftheir traditional economy
after the buffalo and fur animals had been exterminated. A Com-
plication is added by fosterine a romantic belief that fetis and
Indians are trappers and hunters by nature, when in actuality
these occupations cannot provide even a meager existence., This
economic situation is an anarchronism in a highly developed in-

dustrial state, However, there is a vested interesi in retainine
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the traditional economy because it serves as a base for the
present native culture., It is important to remember that the
present native culture was systematically arrested or suspended
approximately 100 years ago when the native people were placed
in reserves and colonies (e.g., Northern communities). There-
fore, it is exceedingly important that Metis and Indian culture
be given a viable economy that would move it into the twentieth
century without shattering its culture. For that reason the
economy must have a close relationship to the traditional econ-
omy, such as co-operative industries or communal enterprises.
Private enterprise must be rejected because it would shatter the
native culture and its ingtitutions. These are the significant
features that are operating in the Indian and Ketis communities
today.

The native people are prevented from becoming economically
independent. Colonialism and racism means that white author-
ities are in all positions of power, e.g., teachers, judges,
police. They control all institutions for ftheir own advantage,
2.g., courts, schools. The natives are kept as powerless people.
Communication has been largely one way,in that there is official
communication going only from the white authorities to the iietis
and Indian. In a colonial and racist society there is no inter-
change of meaningful ideas between natives and whites. ative
people are discouraged from challenging racist theories and
racist stereotypes. tor example, they are forced to take 1.4Q.
tests that are based on a white middle class culture. Zeine of
a different race and from a foreign culture it is understandable
how they discriminate against the native people and show them to
be mentally inferior to the whites. The stereofynes surround

the native people in their daily lives. Over the years the
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letls and Indians have internalized white supremacy theories
and hence their own inferiority. A colonized community is
drained of 1ts creative and intellectual stimulation and
challenge. Instead, suspicion and fear is fostered between
natives and whites, and among natives themselves. This is
part of the divide and rule scheme. Under racism natives have
internalized the distorted image of themsielves and in this way
become inferiorized.

Another aspect of colonialism is that lMetis and Indians
are obliged to live at a subsistance level and under a philo-
sophy of day-to-day survival. These are the realities of col-
onialism and racism., Under this system the white welfare offi-
cer has tremendous power over the letis and Indians. Throuegh
being kept ilgnorant of their rights and of the rates of welfare
payments they are easily intimidated. It is understandable that
native people cannot organize thelr lives for future plans,

The Metis and Indians define and understand their situation
in these racial terms. They know who controls the schools.
Although many are unable to give a detalled explanation of
their daily racial experience, they are aware of its forceful
exigstence. Iliany answers to questions on racism were simple,
but precise: "I just know". The answers seemed to imply a full
explanation and the feeling that everyone should know that
racism was obvious and blatant. To ask a native to document
discrimination is almost an insult, for it is ever present
with him. Racism is not an abstract idea nor an inherent
biological guality; it is a pragmatic economic factor. +Today
it legitimizes colonialism.

White officialg in letis communities regulate minor racial
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prejudices, e.g., between Indians and tetis. They are able to

do thig because of the tremendous power and influence they

command from their positions. To a large extent the small

white power structure in each native community determines the
intensity of the racial atmosphere in their particular commun-
ity. Because of the white-ideal there is competition amone

the natives for white favours. Naturally whiteman favours
"whiter looking" natives. By the same token, greater opnor-
tunities exist for "white loolking" bMetis and Indians. white
bureaucrats set the pattern for racial relationships, and

their decisions will be made on the basis of what gives them
the most power, prestige, or financial reward. IMor instarce,
some priests rule over the letis people in a very authoritarian
manner and treat the lMetis in a *child-like®' way. 3y this
method the priest gives himself tremendous power and prestiee
for he is able to foster divisions among the lietis through in-
timidation, jealousy and suspicion. Naturally the :etis and
Indians are forced to meet white authorities on their erounds

and on their terms, which are at court, school, chureh, ete,
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WHITE-TIDEAL

4#1thin each native person is an inclination towards
acceptance and success in white soclety. This tendency operates
mostly at the subconscious level: therefore it is not clearly
understood at the personal conseious level. This is an inner
force compelling native persons towards the white world. The
glorification of whiteness acts as a lkind of magnet on the be-
haviour and attitudes of Letis and Indians. At the same time,
it impels them to scorn their own culture and heritage. FIor
instance, those native persons who attempt to galn acceptance
in mainstream soclety deny their Indian heritage, language, and
even their native friends. Behind these actions are thepsycho-
logical factors of the 'white~ideal’, Colonized native neonle
throughout the world are afflicted with thi« problem. The
anlendor of whiteness is exaggerated to great extremesin all
racist nations, IPor example, racist theories which were de-
veloped during the period of FEuropean colonization are given
further support through the perpstuation of this ethic. On the
sther hand, dark colours, narticularly blaclk in comparison to
white, are given an attitude of evilness and inferiority. In
this manner, racism distorts and disfigures both the white and
native sections of the nation. These flattering and pleasineg
myths reinforce whiteman's superiority role. However, for the
native peonle these inferiority myths destroy their esteem, con-
?idence and pride. The popular stereotype images of the : etis and
indiang sre: dérinking, brawling, sneaking, lyineg, filthiness, im-
moralitv, etc. Thesie racial imases are deenly entrenched in Canada
and have become part of the workina relationships between whites and

natives. The latter are sensitive to thesie images and understand
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that whiteman performs in accordance to this stereotyne. ror
instanece, they come to believe that they are innately quiet and
shy about expressing their ideas. As a result, they do not de-
velop skills of articulation and leadership. This is a powerful
way of immobilizing potential leaders. Also, they cater to white
ideals that permeate their surroundings. ilany native people
sincerely think that whiteman is much morgcapable than themselves
at management of the affairs of the country. This kind of ment-
ality and attitude not only destroys administrative skills of
native people but also fosters white supremacy and allows white-
man to dominate in all positions of authority, such as Indian
agent, welfare officer, DNR and teacher. Eventually most lndians
and iwetis develop an idolization of white society, Although
this attitude may be superficial, or at a subconscious level,
it is nevertheless present to some degree. It is this agpect
of white supremacy that accounts for much of the inferiorization
and colonialization of the native people.

Increased white supremacy on the one side and native inferi-
ority on the other results in an ever-widening gap and deeper
segregation. Serious colonization and segregation have existed
in Canada ever since the end of the fur trade and the development
of the industrial period, which is approximately one hundred
vears ago for the prairies. This was a crucial period in apar-
theidism on the prairies and which resulted in the near destruc-
tion of the Metis nation after 1885, It is only within the last
few years that they have started to awaken from this cultural
devastation.

This tendency towards the white gociety was c¢learly demon-

. . N . . :
strated in many answers on the questiondire and interviews. It
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was evident that the white ideal was an important factor in

the attitude and ideas of lietls and Indians. It seems to play

a fairly important part in their decisions and actions in educa-~
tional matters., It seems to form part of their expectations ang
aspirations, However, there is a dilemma, or a contradiction.
Existing at the same time with the subconscious white-ideal is

a personal awareness of racism in the white society and its re-
Jection of non-white people. On the one hand, lietis and Indians
are drawn towards white society by the force of white-ideal, but
on the other hand, from experience and reality they know thev
will be prevented from integrating into it. In their answers
nearly 100% stated that the (whiteman's) education system was
very lmportant; yet nearly 100#% wanted native teachers and native
history. There were many similar contradictions that seemed to
defy explanation, other than through the 'white-ideal'.

Of course, there are several Metis and Indian persons who have
decolonized themselves and thus freed themselves from the tend-
ency towards white society. These persons are the exceptional
ones in the native society. This applies %o most native leaders.
However, the majority of ietis and Indians desired some white
people in certain important positions. This would refer %o
positions such as school principal, where the white official
could exercise influence in leading natives into mainstream
society., It is necessarv to keep in mind that this is not a
rational thought. Instead, it is a subconscious desire. They
do not want to become whitemen; they want to he in the place
of the whiteman and to reach his success. The counteracting

force on the white-~ideal is the native person's conscious aware-

ness of the racism he experiences in his daily living. The inter-
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play of these forces generates a certain degree of hostility.

At the stage of gerious colonization, the appointment of
lietis and Indian officials to certain high-ranking positions
would be somewhat Oopposed by native people themselves on the
basis that such native officials would not be capable of leading
them into success in the white society. It was clearly indicated
that the vast majority of letis and Indiansg would not support a
separate native school apart from the whites, as this would not
provide the desired link to mainstream. As native people become
decolonized the white-ideal gradually disappears. Althoush most
letis and Indians would probably deny the existence ofthe white
l1deal, because it contradicts the reality of their experiences
and their conscious thoughts, nevertheless it emerged as one of
the most significant issues in thig study. Although they gave
other reasons for explanations on *why! questions, the white-ideal
seemed to be the influential force behind their decisions.

As long as white supremacy and colonialism is allowed to
exist the white-ideal will persist, and thus prohibit equality in
every aspect of native-white relationships. And it is important
to remember that with racism and colonialism,mainstream society
is distorted ang disfigured. White Supremacy becomes increasingly
bloated., This is a2 pleasing sensation to the bigot, but it is also
a dehumanizing and devastating experience to the majority of citi-
Zens, both white and native,

Then if the white~ideal leans towards mainstream, should it
not be possible for integration or assimilation +to take place?
No. lietis and Indians are separate and exclusive colonies within
the nation of Canada, Over one hundred years of rigid confinement

to these native communities under the authority of white officials
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has clearly drawn sharp boundaries between the white and native
nations, It has also convinced the native people that all power
lies in the hands of whiteman. So when the lletis and Indians
perceive of themselves as a distinet nation of people they are
being honest and realistic. It is absurd paternalism to pretend
that lMetis and Indians are equal partners in the Canadian nation.
They are conquered people and have been treated accordinglv.,
Integration is not posusible between a white -supremacy nation and

a conguered native nation — unless integration means that all
lietig and Indians become brown whitemen. Likewise, crogsa-
cultural or inter-cultural relationships between these two nations
is an equally bigotted and paternalistic attitude. It is the cur-
rent language of earlier racist theories. Integration is a racist
concept because it implies that native people are to become white-
men in order +to be integrated. It does not mean that an Indian
will be integrated as an Indian. Indianness, and narticularly
physical anpearance, precludes any form of integration or equal-
ity. The white liberal may deny this, but he is only postponing
his final decision. Over 80% of the respondents claimed they wére
marked as being native by either appearance or life-style, Thede
indelible characterigstics can not bve erased, and white sunremacy
rejects these as co-partners in the game nation,

Under direct questioning where the iietis and Indian were
identified by the interviewer they acknowledged their Indianness.
However, privately some native persons tried to avold being iden-
tified as being part Indian. Unique racial situations exist in
some places, such as horth Rattleford. It is reported that in
this city the white people hold the Indians in particular disdain,

Therefore, the native people are extremely sensitive to this pre-
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judice and many try to hide from their Indisnness. Constequently,
mo#t Metis attempt to disassociate themselves from all Indianness
that would classify them as a member of the stereotrped eroup.
Hence many letis refuse to be identified as half-hreeds even
though thelr physical appearance and life-ustyle g&re Indian.

For this reason it is difficult to unite the lietis, and even more
difficult to unite the Indians and lietis. This is institutional

raeism because the white ruling elites are able to direct the

kind of racism that will operate in the community to the advant-
age of the white people.

Under institutional racism, prejudice is woven into the
ideology of the community. There is no way that a person can
avoid being influenced by this type of racism. ror example, mosut
young native people who succeed in high sichool or university cone
to reject thelr own culture and people and see theilr success in
the white world. This is because they have internalized the in-
stitutional racism of the community, school and universitv. 1o
these young people their future in the native nation ig now
bleak and forbidding, they divorce themselves from native society.
Secause of the powerful influence of institutional racism, higher
education cannot be considered as a solution to the problem of
etis and Indians., In fact, higher education actuallv causes
greater harm becausse it leads potential scholars and leaders
permanently away from the native nation, It entrenches white

supremacy attifudes, and trains lketis and Indians to become the
new educated oppressors, rather than crestive participants of the

native society.

Regardless of ity remoteness, a native community 1s never
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free from the influence of white supremacy today. Practically
every native child has to learn to speak English; hence, he has
to learn to conceptualise in the language of the white sunremacy
English. From the questionnaire 25% of the respondents were
physically punished during their schoolineg for speaking their

native language.
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FORMAL EDUCATION

One of the significant conclusions that emersed from the
study is that the present formal education system is compara-
tively irrelevant to the detis and Indian neonle. The white,
middle class value system that comprises classroom instruction
relates only slightly to native students. The curriculum is so
foreign that students do not incorporate it into their frame of
reference nor realm of knowledge. It is easy to understand why
the iletis and Indian children drop out of school, for the entire
school program ls as alien as a ballet school., It is a white
supremacy school with middle class values and an underlying
assumption of negating native history and culture. Reform of this
institution is unfeasible. IF it were not for the white-ideal,
schools would not have any support from the native people.
Hence, action is urgently needed for a complete restructuring of

the school system in native communities.

The majority of the respondents stated that the reason for
dropping out of school was lack of interest in academic subjects,
Apparently they do not see any relevance between the subjects
taught in school and their actual lives in the community. It is
more than irrelevance between curriculum and community; it is
irrelevance between institution and culture., In the white soci-
ety, education at least represents agspirations to success and to
occupations; whereas in native society education does not repre-
sent this, Answers 4o the auestionnaire indicated that education
Far Hetls and Indlany doen not reprensnt asplrationn Lo succerny,
nor does it represent a stepping-~-atone to employment. Hence, a

school system that is both unessential and inapplicable.

The major reason for the big gap of education inappropriate-
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ness is because 1t is completely unrelated to the native way of
life economically. Natives are realistic when they reject main-
stream soclety as a future occupational area, as they can read-
1ly see only the exceptional native person succeeds in it. And
because these few natives have left the native soclety,and be-
came brown whitemen they do not serve as success models. Here,
the iletis and Indians acknowledge their Indianness, and the faoct
of racism in mainstream society. The occupational realm of the
native people is either the traditional economy of hunting and
fishing, or the jobs that are racially defined, such as rock-
picking, fire-fighting, beet-picking; and, for women, domestie
service., Of courge,welfare, which affects many Indians and iletis,
offers nothing in the way of an economy or goal. Hence the goals
and inspirations set by formal education have no validity in
native occupations and economy. It would seem that both school
and economy have to be transformed. Because of institutional
racism, and the fact that Metis and Indians define themuelves as
distinet from the mainstream, the school will continue to fail
in relating to them. As decolonization accelerates, the school
will inevitably increase in alienation. On the other hand, the
new economy that must be infused into the native society must be
directly and immediately linked to the educational system. They
must develop simultaneously. Any patch-work program that fails
to utilize this principle will be useless and a failure. The
study of ancient history, English literature, or advanced mathe-
matics is meaningless to the people who live on a day-to-day
survival basis, and in a racially colonized situation.

Seventy-five percent of the respondents replied that they

did not know how education was controlied in their community,
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Apparently they were not concerned enough about education to
learn about the system of control. Probably they felt it matter-
ed little, as they would still be powerless to exercise any con-
trol once they did know. Also, it is a foreign institution im-
posed on them from the outside. In actuality the school system
is®highly centralized bureaucracy. Likewise, 75% admitted they
did not know who decided on the curriculum.

However, most of the respondents expressed an importance of
basic reading, writing, and arithmatic. In evaluating school,
they claimed it helped them in learning to read and write. {How-
ever, the answers implied that nothing else was gained from it.
Very few claimed that their education helped them get a job. o
one answered that it prepared them for life. A small percentage
stated that education had helped them with social skills, €.,
how to behave in public, Such answers likely related to the in-
fluence of the white-ideal. Approximately 90% of the respondents
claimed their schooling had not helped them in any way for every-
day living. TUikewide, most respondents said the‘academic subjects
of the school, beyond the basic 3Rs, were useless.

In contrast to white students, who have expectationa that
education will assist them in gaining employment, native situdents
feel that schooling will not help them. Historically, this makes
sense. The prevalling school system is an institution of indus-
trialism; and the Metis and Indians have been excluded from the
industrial world. At the emergence of industrialism, they were

Placed on reserves, colonieg, and in segregated l.etis communities.

There they have remained under coercion until recently. The school,

an industrial institution, has been imposed on a traditional, com-

munal economy. It is an anarchronism.
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White children see their elders as lawyers, doctors,
teachers, etc., and can realistically aspire to these models,
whereas native children do not see their elders in such roles.
They perceive those avenues as closed to them. They see their
elders in occupations that require very little formal education,
Even the teachers in their classrooms are white, which not only
clogs this occupation as a model, but it further colonizes the
native students,

Nine-five percent of the respondents indicated that educa-
tion was either very important or fairly important. 3ut most of
these same persons had dropped out of sichool befors reaching
Grade 8. Also, they had not taken any upgrading or vocational
education since? In addition, they claimed that schooline had
not helped them with everyday living, Obvioussly they have
internalized the white, middle class value that education is
valuable. This answer was largely a 'slogan', for in answers
that required more thought they contradicted the statement that
education was very improtant. Such answers facilitate their dig-
cussions with the white officials, particularly teachers.
Authorities are told what the native people believe they want
to hear.

The present school system is attempting to train native
children for a way of life and success that is not only foreign
to them, but for a world that will reject them. The letis ang
Indian people understand this; but unknowingly the white-ideal
impels them to accept school. The 'guaranteed failure' for
native students serves mainly to inferiorize and degTade them.
Nearly 160% of the respondents claimed that they were not smart

enough to become a doctor or a lawyer. These people do not know
what their intellectual power is, but they rate themselves as
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incapable before they have even tested their potential mental
ability. Doubtless the school has played an important role
here in inferiorizing them and developing this negative andg
inferior image of themselves,

The Metis and Indians realize the cultural differences
that exist between themselves and the teachers. In admitting
that most white teachers do not associate with natives, they
gave as the reason "we are of different culture”, and "they are
not interested in us". lost of the native people recognize this
cultural problem, and thus ask for native teacherg. For whites
to pretend this racial problem does not exist is to behave lilke
an ostrich in danger. Of course, admission of such racial dif-
ferences is a disgrace to their imagined international images
it allows them to sustain their white supremacy control
over native people. Obvious and brutal racism showed up in the
question about gpeaking their native language at school. rifty
percent of the answers stated that they were forbidden to speak

their native language by either teachers or official rules. Of

this group, 25% stated that they had been physically punished
for using their native language at school. Another 25% of this
group salid they were forbidden to speak their native language
because the teachems claimed they were being mocked., This sort
of paranoia only leads to increased discriminstion against the
native students.

Structural changes made in the school system will have to
be fairly gradual because of the white-ideal that the native
people hold. Transformation can occur only as fast as decoloni-

zation takes place. In the beginning, 1t will probably be quite

slow, but can accelerate in a short time. Although lhietis and
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Indians are asking for native teachers, and for native history
and culture to be taught, this is partly a 'slogan'. It is un-
likely they would approve such a complete change immediately,
At this point, native parents hold expectations of success in
the white world for their children. Although these are only
superficial and surfacelexpectations for most parents, neverthe-
less, they are firm. Hence native teachers would be regarded as
being incapable of this instruction. But as decolonization talkes
Place both native parents and students will develop greater pride
and determination in their heritage and nation, ereater confid-
ence in thelr ability, greater skillg in social democracy, and
hence move towards greater native administration and instruction,
In response to the white-ideal, native parents feel that white
teachers are better able to direct their children to success in
mainstream society, even though the vast majority drop out before
reaching high school. TLikewise, they would probably oppose a
large increase of native content in the curriculum, even though
over 90% said they wanted nativa history and culture taught in
the schools. The particular content that must now be selected
as part of their classroom instruction must be selected in pre-~
cise accordance to decolonization, Any changes that continue to
Support and further white supremacy is a crime against the human
rights of the bletis and Indian people of Canada.

The white-ideal is the curse of colonized people, but there
is no denying it; at least as long as the people are in a state
of colonization. It is essential to remember that this hope for
Success and acceptance in the white world is held concurrently
with the underlying realization that the racism of the mainstream

will reject them. This illusion has been proven by 450 vears of
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higstorical fact. But hope for acceptance cannot be denied,

nor can it be .realistically evaluated as long as white supremacy
holds sway over native people's lives. Because of the white
ideal, most natives cannot make the final break from white de-
cision-makers, They prefer to have white advisors, or temporary
white authorities. White supremacy has penetrated into the minds
and souls of the native people and has successfully inferiorized
them. This, of course, is what the white man wants, and prides
himself on - nis indis®nsibility. Because of the white-ideal,
native people feel that white teachers are the only persons who
can lead their children to white successs native teachers might
misdirect them or lead them exclusively to the native society.
It is important to remember that the white-ideal operates at a
subconscious level, hence the dilemma of the colonized person.
Of course, as decolonization takes place he native people will
increasingly demand more native teachers and more native content
in the curriculum. However, they must be the decision-makers as
to the pace and form of native schooling. It is crucial for
authorities to be aware of this factor and to direct action ac-
cordingly. Fallure to understand and deal with this issue is
certain to result in continued white oppression and inevitable
hostile confliet,

A great deal of the academic content presently in the course
must not only be de-emphasized, but eliminated completely. This
action should go into effect immediately. Also, time spent in
the culturally foreign and repressive classroom must be reduced.
More time must be spent on recreational, cultural, and community
projects; but outside of the classroom. Thesge projects should

be realistically related to the community specifically, and to
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the native nation generally. They should be of a practical and
pragmatic nature. Thiu is where native instructors should be
used. The curriculum should start to focus on the local native
economy so that the school program can be understood as a link
to the native way of life. It is essential that education be
honestly related to actusl native employment opportunities and
not to white mythical goals,

At the present time only the basic s$kills in the 3Rs are 5
usied in the letis and Indian communities. They malke very little,
if any, use of the academic subjects, gor do these serve any
purpose in terms of intellectual development. It is ludicrous
to think of teachiné an appreciation of Shakespeare and middle
class poetry to colonized people who live on a day-to-day surviv-
al basis, It is little wonder that some showed hostility to such
meaningless content., It is description and glorification of a
foreign world which is imposed upon fetis and Indian students.
The present school system must become more authentically related
to the betis and Indian people and their way of life. The hours
spent in the classroom should be greatly reduced and alternate
programs develoved around community activities. Since white
supremacy deslccates creative, intellectual and secilentific stimu-
lation, it will continue to suffocate intellectual and creative
development. Hence the urgency of the replacement; the sooner
the better; but more important, the sooner, the more orderly.

The primary students should have a native ingtructor who
teaches them on a regular basis about Metis and Indian history
and culture in their native language. "The white teacher would teach
English and the basic 3Rs. In addition, older native persons would

come to the classroom and tell these students of past events, leg-
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ends, and native stories in general. The focus would be on the
restoration of national pride and confidence. This practice could
be continued in the grades above three. Also, with the older
students community programs, recreational and cultural activities
would be under the guidance of a native instructor. The higher
grades should have an emphasis on vocational, technical and com-
mercial training. This education must be related to the local
economy.

Gradually, a lot of the instruction could be given by local
native non-professional persons. Also, high school students could
eventually provide instruction in basie literacy. As mentioned
earlier, older native people should be part of the primary school
program. This may be difficult to initiate because the Hetis and
Indian- have internalized their inferiorization and thus feel that
their contribution to whiteman's school is valueless. However,
the importance of their contribution is the personal and cultural
contact with the young pupils. Wherever the local native people
can be utilized in a positive way in the educational programsg it
should be encouraged,

The presence of a native teacher, who can communicate with
Tthe pupils in their native language, helps to eliminate the ele-
ment of inferiorization. Students should not be pressured into
learning English within a specified time. GCreat care has to be
fFiven to learning the English language since it is so basic to
white supremacy and inferiorization. %his area needs to be ex-
nplored further. Some parts of the curriculum should be taueht in
the native language until the end of high school. Ilnstruction in

native history and culture should be taupht in Cree, Chip.or

french. It is impossible to five a spirit of nationalism in a
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foreien tongue, English,

At all times the local native people must be involved in
the initiation and planning of these educational programs, In
the beginning it will likely be largely a learning experience.

It would need to be a genuine democratic community control, and
not a middle class, centralized, pseudo-representative tyne of
authority.

Another important aspect of instruction in the classroom is
that of restoring personal confidence. Up to now, school has
been the principal agent in colonization and inferiorization.

It is the ultimate in white, urban, middle class value system.,
The native people are not oriented in this direction, Thus it
is almost certain that they will fail in such a foreign institu-
tion. Failure is a Ffurther aspect of inferiorization., The new
school program must be aimed at success rather than repeated
failures,

Ypecific confidence training should be a positive part of
the classroom experience. Native students should be given train-
ing in public speaking, debating, and general articulation skills,
AT the same time, such training must build personal confidence.
This is a vital area in native education and must be handled
adequately as well as sensitively. Until the native people have
developed personal confidence and social skills they wiil continue
to be colonized. At the same time, pride in thelr race has %to be
generated systematically. The older students need to understand
how the power structure is comprised and how it operates., This
is necessary in order to have some understanding of the forces
that oppress native peonle. It ig essentlal that they be made

aware of thelr colonization. It is impossible fordecolonization
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to take place without a knowledze of the processes and pro -
cedures involved. For this reason political education is
essential., An understanding of ecovernmental agencies, such as
welfare, police, law, etec., is necessary in order to have these
services work for them, rather than oppress them.

From the questionnaires, 30% of the respondents from LalLoche
stated they had never been to school at all. Since the majority
of the Metis and Indian people surveyed did not g0 beyond Grade
8 the focus of restructured education has to be at this level.
The masses of native people are at this level; therefore the
educational cohcern has to be where the masgses are, This does
not mean that high school education can be completely ignored,
but it would be catering only to a few natives. At all times,
and in every school program, opportunities for succeeding through
the white system must be made available. It seems that native
people would demand this, even though only one percent would
malkke use of such opportunities.

An immediate program should build gymnasiums that are com-
munity centres in the Metis and Indian communities. These faci-
lities should serve both the school and general community. They
should not be the exclusive property of the school or operated
under its jurisdiction. They should be general purpose centres
that, as first priority, serve educational programs. T hese gyms
should accommodate multi-recreational programss of the native
students. 1In addition, they could serve as training centres for
handicraft programs, adult programs, and community activities in

general., Such buildings should be under the authority of loecal

people.
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It is imperative that native teacher-aids be discontinued
at once. This is strictly a colonized relationship and, of course,
leads to increased colonization on the part of the natives. TLike-
wise, it heightens the arrogance of white supremacy. This is a
classic example of colonization in actual practice in Saskatche-
wan. Although the teacher-aid has gpecial knowledge about the
native way of life and language, she ig still considered an
inferior person in relation to the white teacher, who has all
the credentials as a full teacher, according to the criteria set
by the white supremacy institution. The teacher-aid is probably
able to communicate much more readily and effectively with the
students, yet she remains subservient to the white teacher. Her
superior knowledge and ability is unrecognized and downgraded, in
both profegsional standing and salary. As a native, she knows
that she must 'keep in her place'. Native instructors working
in schools must be given equal standing, salary and prestige,

Any new restructured educational program that fails to put this
principle in operation is guilty of perpetuating colonialism.
It is recommended that native instructors be paid a comparable
salary to white teachers.

This report does not take the standard, traditional point of
view where the Metis and Indian people are the 'problem' - where
they lack ability, are lazy and dumb; or that they are to blame
because they drop out of a 'good' school system, This report
acknowledges that the school and all its white supremacy features
is the problem. The educational system systemmaticeally and meti-
culously conditions natives to a state of colonization. It doesg

this in a multitude of ways, 3asically, it teaches the language,

literature, and history of the colonizer, and thus forces the
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students to deny their language, culture, and essential being.
It operates with the typical racial stereotypes and gets the

students to accept shamefulness and unworthiness of themselves.

In conclusion, a few issues need emphasizing, Since the
nresent school system will not.likely be restructured immediately,
some definite changes are recommended for present action. iiore
time should be devoted to practical, non-academic projects in the
native community that would develop a sense of continuity for
native students to their culture. It is impossible to bring an
inferiorized native culture into a white supremacy classroom, that
is, with dignity and respect. However, native students can relate
to their own community, provided it is not predetermined for them.
Hence the necessity of MMetis and Indian instructors for this prac-
tical leaming experience. This type of responsible learnine will

reduce the amount of time native students must spend in a foreign

classroom. lMost Metis and Indians disapproved of the useless
memoriz ation of academic material that had no relevance to their
daily lives. According to the results of the survey the younger
and better educated people eXpressed a greater digsusatisfaction
with the education system than the older and lesss educated neople.
Related to this condition is the fact that the present economic
level of native communities and their opportunities demand only a
low level of education for participation. White teachers continue
to cast a shame upon native students through disapproval of native
languagess, Althoush teachers today may refrain from strappine
native students for using their own language, nevertheless they
$till cast a negative mood by their mannerisms. This ig a powerful

force in undermining native culture.

Conclusions from the study indicate quite clearly that letis
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and Indians do not plan their lives on the basig of loeng range
fFoals, or on the hasis of white middle class asnirations, such
as doctor and lawyer. Native people's lives are governed by a
"day-to~day survival" philosophy. A transformation of the formal
education system for Metis and Indians must take place whereby
the classroom eventually disappears. Continuation of the present
white supremacy education and colonization will inevitably lead

to greater frustration and hostility.
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LANGUAGE

With regard to language, 65% of the respondents said Cree
wag thelr native langsuage; 10% said Chipewysn; 15% said Snelish,
and 10% said French. However, this Varies accordine to area.
In La Loche, 100% of the respondents said their native languace
was Chipewyan. In the North East area, 85% of the people stated
Cree was their native language. In the urban area &0% gtated
Cree was their native language. The remainder were equally
divided between French and English as their native languages,
being 20% each. In the South, English was the native lansuace
of 25% of the respondents, while French accounted for 10%. Ry
English language, the respondents meant they were English half-
breeds. It is not that they have recently adopted the Enelish
language as a native language. However, these conclusions do not
mean that such people always speak their native language. 0On the
average, it was found that 20% of the Metis and Indians speak
their native language at home; 35% speak their native language
2ll the time; whereas 17% never speak their native languace,
meaning they speak English all the time.

However, these averages vary according to geographical area.
In La Loche the people speak Chipewyan nearly 100% of the time.
In the North West area, 45% of the respondents spealk their native
language all the time, and another 45% speak Cree at home, only.
Therefore, in this area the native language is used extensively,
Ninety percent speak Cree in theilr homes. In the Korth East area,
45% of the respondents speak their native language all the time,
However, fewer speak it at home, 20%. Nevertheless, a total of
65% of the people speak Cree in their homes.

In the South and urban area#, the native lansguage is spolken

less in the homes. Twenty-five percent ot the neople speak their
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native language at all times, and another 25% speak it regularly
in the home. This means that one-half of the Metis and Indians
of the South and urban areas speak in their native tongue. How-
ever, it must be remembered that 15% of this group are English
half-breeds who spealt English as their native language. Also,
the French half-breeds comprise L0% of the native poepulation,

of which many speak French as their native language.all the time.

There were big differences among the age groups with
respect to speaking native languages. There are very few older
peonle who never speak their native languaze., In the ace groun
26 to 39 years, only 8% did not speal their native language,
and in the group over 40 years it was only %. This indicates
that 91% of the letis and Indians over 26 years of age still
speal thelr native tongue, either some or all of the times
whereas the young peonle are rejecting their native lanesuage.

In the age group 18 to 25 years, 30% said they never speak it,
and in the age group 12 to 17 vears, 40% sald they never speak
their native language,

It is possible that young people feel the sense of inferi-
ority much more strongly than their elders, thus make every
effort to discard their native language as soon as possible.
However, many are obliged to speal, or understand, their native
languase at home because their parents are speaking it.

Nevertheless, it is quite conclusive from the studyv that
many wetis and Indians are still speaking their native lansuage
very much, particularly in their homes. Therefore this fact
should be given serious consideration in the planning and opera-

tion of educational programs, Language is an important part of
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a culture; hence it is essential to maintsin it., It is
extremely vital that native languase be a basic part of atl

educational policies.
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VOCATIONAL AND TECHNICAL EDUCATION

The results of this educational survey indicate that +the
present vocational and technical training programs are compara-
tively irrelevant to the lietis and Indians. They see the huge
power structure completely dominated by whites, who are making
all decisions. They have been ruled by white authorities for $0
long now, and so completely, they have accepted the power rels-
tionship as satisfactory; at least, they seem to have surrender-
ed to it. They have internalized the white-ideal and conssequent-
ly tend towards success in the white mainstream soclety. For
this reasen they desire white instruectors and white decision~-
makers as they are better cuarantees for leading natives into the
white society. Nearly 70% ofthose who took vocational training
stated they did not get jobs as a result of this training, and
they do not see other natives getting jobs, Yet the majority
stated they were taking vocational training so as to get a job.,
Sut, in reality, they know they will not get any of the jobs they
are training for, They acknowledged to themselves the actual
racism of the Canadian society; thus knew they would be rejected
en such basisg, Furthermore, what they are training for i foreign
to their native society and way of life. It would appear that
l.etis and Indians enter upon vocational training without any real
objective. One underlying concern in taking this training is that
it provides a living allowance which permits them to get off
welfare,

Through the interview method, it was found that many

respondents used 'slogans' in evaluating the educational system,
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In most cases they stated they were satisfied with thepresent
system, when at the same time they knew that very few, if anyone,
had benefited by such training. The main criticism the Fetis and
Indians had about vocational education was that it was too short
to actually qualify them as competent tradesmen. Secondly, these
courses did not help them in their native environment. They felt
the government should be able to set up educational programs that
would be more helpful in their society; courses that relate to
the native way of life. lore meaningful courses would give them
more confidence, as well as skills. Another major criticism the
native people expressed was that all vocational and technical
schools are in cities. They objected %o leaving thelr rural or
village life to live in the city. This was a big factor in de-
terring native men from speaking favourably about vocational %rain-
ing. To many, the city was a completely strange and unpleasant
place to live. They were uncomfortable in it, and this often
affected their achievement in the course.

The survey indicated that the courses offered in vocational
and technical schools are of little relevance to the lives of the
ketis and Indian people. Part of the difficulty is that such
courses are taught exclusively in English, while some of the
individuals who take these courseg come from remote rural areas
0f the Province, and speak little English. However, the greater
part of the problem is that many of the training courses offered
to native people are simply not related to skills that are re-
quired in their communities. A realistic sﬁrvey must be made of
the skills required for employment in native communities and

training courses establighed that correspond with these skills.
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Any academic subjects in conjunction with voecational
education are meaningless to native people. Furthermore, when
they think of vocational training, they disassoeiate academic
material from it. 1In their opinion, vocational education is
strictly practical. Another major complaint was that Grade 10
shou 1d not be necessary in order to take technical courses,
Native people could become well qualified mechanics and carpent-
ers without a grade 10 education, This arbitrary rule disquali-
fies many native people. In these courses it was felt that
only basic adademic skills were important,

The courses given should last approximately ten months, as
the native men want to be adequately trained. They feel it would
take at least this much time for most vocational and technical
courses. This demand is consistent with the white-ideal, asg
they want to be properly trained in order to qualify in white
soclety.

liative people felt that instructors of such vocational
centres should be as qualified as white instructors at urban
centres. The native men seemed to have a concern here that unless
they had qualified white instructors they would not be led out
of their native communities and into the white society. The
courses must be equal to those of the white society; otherwise,
it is only of form of welfare for the natives,

In the South, the Metig and Indians felt that vocational

and technical ¥raining was of little help because the courses

were too short, They maintained that what they are learnine i«

a wasgte of time because there are no job# available in the courses
they are taking.

The obvious failure of vocational training has been the
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fallure of employment after training. To the Metis and Indians
it has been nothing more than a type of welfare. No one was

Tooling anyone. The new training must be related to employment

opportunities. This is to be done at the time the courses are

set up. The letis and Indians must be able to see realistically
some kind of employment at the end of the training. It would be
better not to send people on courses at all if no jobs are avail-
able. There must be an opportunity for them to compete for jobs
on an equal basis; and not the usual unfairness of white over
native.,

Most men did not hold serious expectations of getting jobs
after their training, This is definitely the great failure of
any technical training. Thus, training programs have to take
this fact into consideration in the planning of the program,
Employment is as much a part of the program as any skill learned.
Metis and Indians are very skeptical of vocational training, for
Their experience has left them with *'dead-end' training. > rom
their point or View, it is useless to turn out a surplus of
skilled workers when there are no jobs available, Training has
to be intimately linked to the employment situation. Of course,
with serious unemployment right now, the letis and Indians real-
ize they are the last hired, and first fired. iost natives com-
plained that they had to go on welfare after their training because
there were no jobs. iost people wanted native control of techni-
cal training.

There should be a number of vocational and technical train-
ing schools set up in the north. They should be established on
en improvised and small scale, at the beginning, and teach courses
that are relative to the loecal economy. biany native people do

not want to leave their communities, Fifty-five percent of the
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people interviewed stated they would not move from their com-
munities to obtain better education. The remaining 45% said
they would prefer not to move, but would relocate if they felt
it would better their situation. The results of the question-
naires and interviews confirmed that smaller vocational and
technical training centres are to be established in areas that
are much closer to native communities, particularly in the north.
The study suegests that vocational and technical training
courses must be given at improvised local native centres, lJur-
thermore, the only kind of academic instruection should be practi-
cal information about themselves and their immediate situation.
Yor instance, native people should be instructed on their welfare
rights, legal rights, politics, police practices, courtroom pro-
cedures, etc., This special instruction would serve to decolonize
and give confidence to thoge taking the courses, Hence, it is
essential that such instruction be given by native persons who
understand the implications of colonization and inferiorization.
This instruction would preferably be given in the native language
of the students.

The lMetis at Uranium City expressed a concern and a desire

that a vocationays vealning centre be get up for them in their

neighbourhood, Altho they did not appear to know a great deal

about the administration of such an institution. yet the concern
should override the laclk of knowledge. Nearly 100% expressed the
desire that it should be controlled by native pecple. This would
allow them to decide what courses should be taught at the centre.
They seemed to know what courses would benefit them most and what

was most related to their own native economy.

Very few of +the respondents knew anything about the Cutbank
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training institute, except for those individuals who were direct-
ly involved with the project. No others knew anything about it.
Since they knew nothing about it, or very little, {including the
people of the south) they did not have any real concern about it.
The general native population had no knowledge of Cutbank and
therefore it was impossible to obtain opinions from them.

The vocational and technical training programs for the first
year - hopefully this year, 1972-73, ~ should be regarded as
experimental programs. 3By thig is meant that large expenditures
of money for buildings and equipment as designated permanent
training centres should not ofcur. This survey indicated that
native people do not have conclusive ideas and opinions on voca-
tional training. They have relatively little knowledge about such
institutes, and do not seem to have conclusive answers in this
regard. Therefore, it is suggested that small, improvised train-
ing centres be operated in geveral native centres which would in-
volve the local people. Then, the following year, discuss the
matter again with the native people. Existing local facilities
should be utilized. The present procedure of paying allowances
while attending training will need to be continued., In this
respect, many natives stated that the provincial government should
pay the same allowance as lianpower.

The survey indicated that upgrading classes are a waste, and
meaningless to native people. Although many attend, and expressed
a superficial concern about upgrading education, they sincerely
registered the uselessness of such courses. In the first place:
the native people do not associate any future goal with upgrading;

it is not part of their future plans for more advanced education.

S8econdly, they recognize that upgrading education serves no pur-
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pose in obtaining gainful employment. It may serve as s0me
vague answer to the white-ideal, but even that ig remote.. 1In

the final analysis, Metis and Indian people indicated they attend
upgrading classes for the sake of the allowance ., During this
period it allows theh to be free from welfare. Consequently, it
is suggested that rather than upgrading education, basic voca-
tional, technical, and de~colonization education be given. How-
every basic literacy programs should be continued in native com-
munities where they are demanded.

Approximately one hundred percent of the respondents claim-
ed that Manpower Offices had done nothing for them in terms of
getting jobs, liany had never heard of Manpower, Thig proves
that certain white middle class agencies are totally outside ang
beyond the world of the native people. Thosge respondents who had
had some eXperience with lianpower Offices stated they had been
racially discriminated against, They claimed they were assigned
to typical Hetis ang Indian jobsg, such as diswashing, domestic
worl, unskilled construction, and 'dirty' jobs that whiteg will
not take. The study accepted this as an Objective analysis of
the racial discrimination of lianpower as geen by the native people.
This means that the study rejects the. ugual and standard inter-
pretation by racists who reject the nativey' evaluation on the
basis that it is not the actual, material conditions; thereby
Sugeesting that native people's judgment i unreliable and biaged.
This study accepts the native's interpretation of objective real-
ity, because these are the'actual experiences they encounter,
Racists have no monopoly on objectivity, According to the survey
results, Hanpower ig a racist institution; hence, it is not only
useless to the native people, but 3 colonizing andg inferiorizing

agency.
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The courses sugeested for the Vocational and Technical
schools were mostly those courses that are presently being taught
in such schools. The courses most frequently mentioned were
mechanics, carpentry, nursing, cooking, and sewing. Most of the
answers to this question came fronm people who had taken vocation-
al training. The suggestions of courses for native peonle were
limited to their own work experiences., for instance, there was
no suggestion of training for electronics., ZHven though they may
wish for success in the white society they still sugecested a king
of training that would keep them in the usual and typical trades.

From the interviews it was found that the people were interw
ested in "on-the-job training". By thisg they meant more than
the trade ¢kills one learns while working in a particular trade.
A broader meaning was indicated which included the education of
young people. It meant that young people could learn the skill
of hunting or guiding from responsible experiences with elders,

In addition, the answers from the interviews showed that
native people desire social education, such as civil rights in-
formation, welfare laws, courtroom knowledge, etc, These are the
practical igsues that affect them in their daily lives. Tocal
government control was a toplc of great interest to the people
interviewed. These aspects of social education are very imnort-
ant, not only as praectical education but in decolonization,
Therefore it is strongly recommended that all vocational and
technical training include social education, This should be given

by a trained native person,

Another aspect of training which was not asked directly
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was instruction with regard to leisure time. This iscue was

]

uzgested several times. Since lLetis and Indians are not af-
fected by the protestant work ethic they might be able to adapt
themselves to productive and creative leisure time activities.

It is interesting to note that the native people inter-
viewed did not suggest training which would put them in positions
where they would meet the public. In other words, service tradesy
were not mentioned. This is an indication of their sense of
inferiority.

Another interesting aspect in this area was that native
women suggested training courses such as mechanics, carpentry,
and heavy equipment. These women did not suggest these courses
for their own instruction. Instead, they see the occupational
world through their husband's eyes. Generally, native women see
themselves in very traditional roles, such as wife, mother, and
housekeeper. The courses they suggmested for themselves were
sewing and cooking. Commercial courses, hairdressing, and teache-
ing were sugresited by the younger girls.

With regard to the question concerning relocating from their
present community to another area in order %o get a better educa-~
tion, approximately 45% of the respondents said They would not
move, The main reason they gave for not moving was that training
cenires should be located in their own communities. They reason-
ed that the large sums of money spent on relocating families
should be spent on training sichools in local communities. An-
other large sroup said they would not move because they had lived
all their lives in a particular community and that it was home
to them. Others said they would not move because they did not
want to leave family and friends. Several respondents were re-

luctant to move to the white society and adapt themselves to the
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whiteman's ways. 4n overriding factor was the attitude of
defeatism. lost respondents felt that there was no point in
relocating for the sake of better education because there would
be no job after the training and they would gimply have to move
back home. The respondents who gave 'no' as their answer geem
to have shown a deep concern, whereas those who said they would
move gave rather superficial answers, such as, "to get away
from this community", Approximately 10% of the resipondents
sald they would move from their community in the North to the
South because there were better facilities in the South. an
interesting fact concerning this question was that most of the
people who agreed to move away were under 30 years of age. It
is possible that some of these people were simply looking for
an opportunity to get into mainstream society. Also, there are
probably a lot of romantic thoughts about living in the urban
centres in the South.

With regard to agricultural training, not one respondent
expressed a desire for such training. There are two possible
explanations for this. In the first place, it is pounible that
most hletls and Indians are not interested in Aszriculture.
wecondly, those who are interested feel they are already fully
skilled to operate farms. Nevertheless, it appears that natives
have little or no interst and no éspirations in the field of ae-
riculture. In view of this lack of interest it is understandable
why the Cutbank project failed. This is not to conclude that all
fletis and Indians reject farmine. Interested nersons could have
resided outside of the five selected recions interviewed.

Other courses mentioned occasionally were: boat building,

cabinet making, dry walling, forestry, conservation, communica-
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tions, and first aid.

In conclusion it is necessary to emphasize s few signi-
ficant points. Vocational courses for native people should
be selected in serious consultation with them so that their
interests and purposes are being included. This would also
stress upon them the necessity of a purpose for takine a narti-
cular vocational course. Employment at the end of the training
should be considered as part of the course. This ig necessary
in order to establish in the minds of the native people the

practical value of the course.
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CONTROL OF NATIVE EDUCATION

With reesard to the issue of control of education several
interesting facts emerged. On the average, 40% of the respond-
ents said that the Metis Soclety of Saskatchewan should eontrol
vocational and upgrading education., Therefore, many native
people felt that the official Metis and Non-Treaty Indian
organization of Saskatchewan should be the agency to adminiater
such education. Likewise, there is convincing evidence for the
support of local native control. On the average, 32% stated
that upgradine and vocational education should be under local
native control. However, there are still a certain number of
lietis and Indians who feel that white people should continue to
control education; 13% favoured such control. This was most pro-
nounced in the area of La Loche, where 51% stated they wanted
education controlled by white people. It is very significant
that three areas: South, Urban, and North East, reported less
than 1% support for continuation of white control. This factor
of local control by native people is a very significant issue.
The areas differ in their support for control of education be-~
tween the lietis Society and local native people. The Southern
area is gquite definite in its position: 352% want the ketis Soci-
ety to control vocational and upgrading education, while 20%
want control by local natives. The North 2ast area is equally
determined on this point. While 45% of the respondents want the
~etls Society to control education, only 6% want control by local
natives., The North West azrea is divided equally amones . etis
“ociety, local natives, and whitet, in that each catesrorv hal

<34, La Loche ares ig in contradiction to the other arens., Only
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2% of the respondents want the rietis Society to control
education, while 20% want control by local natives. A big
factor in these answers may be the degree of acguaintance with
the Ketis Society orsanization,

With regard to the age sroups on the factor of control of
vocational and upgrading education, it is noticed that 50% of
the respondents between the ages of 18 to 39 vears support lLetis
Soclety control. Young people between 12 to 17 vears, snd the
aroup over 40 years, gave less support to Hetis Society control;
approximately 25%. with regard to local native neople controllineg
education, the sroup 12 to 17 years gave less asunport than the
people between 18 to 39 years; 18% as against 324%. I'he older
people, over 40 years of age, favoured local native control, quite
conclusively, 50%., It is interesting to note that the age group
who supported white control most strongly was the youna people.
However, this was still only 15%. The group 18 to 25 vears gave
10% support, while the group over 40 vears gave only 8% in favour
of control by whites. White control of vocational and upgrading
education was rejected completely by the ase group 26 to 39 vears.
It is possible that this eroup has the greatest awareness about
the social issues of education.

The native people presented a fairly strong case for control
of vocational and upgrading education to be under the jurisdiction
of elther the hetls Soclety or the local native people. Possibly
one factor to be considered in these answers is that some respon-
dents who answered "Metis Society™ may have been using 'slogans’'.
The interviewers doing the questioning were l.etis who worked for
the ketis Societv. Likewise, this education studv was done
throush the metis Societv organization. Nevertheless, these are
fairly convincing statistics for native control of vocational and

upgrading education.
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DECOLONIZATION

In order to understand the implications of education for
Indians and lietis, it is essential to have knowledge of the
process of decolonization as this must become the major aim of
native education, 4 colonized person feels racially inferior
about himself and his people. At a result he looks to the white-
man for leadership and is attracted to the white way of life.

He sees the life-stvle of his own race as inferior to that of

the whiteman's, and is inclined to feel ashamed of being ident-
ified with his people. The first stage in decolonization ig¢ to
become aware of the powerless and inferior position natives have
in relation to the whiteman. Once native people become decoloniz-
ed they will decline white leadership, domination, and authority.
As a decolonized person, the native now wants to take responsi -
bility for his own life. He knows that if he does not, the
colonizer will continue to oppress and inferiorize him., A
gpirit of independence gradually develops, which |eads to con-
fidence and pride and to independent endeavors. Once a person
has awareness of his colonization he 8truegles to develon him-
self and thereby eains greater confidence. This development
will lead to skills and confidence in dealing with thewhiteman.
The process of becoming aware of white supremacy and the beauty
of your own culture; and the alternatives to racism; and the
building of personal skills; and the restoration of native pride
are all a part of the process of decolonization.

As long as white supremacy is allowed to control the con-
sclousness of the oppressed Metis and Indians and at the same time

worsen the material and socigl conditions, hostile conflict im
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inevitable and decolonization is impossible. It is here the
teacher plays a significant role. Under the present system

she is a colonizer; but in an enlightened education system she
could be a decolonizer. Presently the school not only forces
the natives to bended kneeg, but forces them to a position of
self-denial of their own culture and imposes greater dependency.

Unless education serves the process of decolonization it
is not only useless, but it is harmful,for it reinforces white
supremacy and colonization. It is keeping the hetis and Indians
"in their place as low caste" people.

Education for decolonization gradually destroys the white—-
ideal because it gives the native students pride in their heri-
tage, social skills necessary for daily activities in their
society, and confidence in themselves. Decolonization méans
getting rid of feelings of inferiority; it no longer trains
native people to be obedient, subservient, submissive and Shy .

Decolonization is an educational process that changes the
psychological patterns of natives, who have been seriously
colonized by white supremacy for centuries, It restores in

lletis and Indians genuine pride and confidence, capable skills,

personal esteem and strength. Throuch colonization, a person
becomes knowledgeable about his social environment, including
schools and how they operate. It allows native people to parti-
cipate in an informed and meaningful way .

Decelonization stops the process of inferiorization whereby
.etlis and Indians are trained to be obedient,_servile, and
thankful. But decolonization does more than change the mentality
and psychological pattern of colonized native people; it causes

changes in social, economic and political conditions which are
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essential for liberation from white supremacy.

Decolonization can take place in various ways, but the
most common form has been violent confrontations, as witnessed
in most colonies in Africa and Asla since World War II. How-
ever, decolonization can be orderly and systematic when the
colonized native people are properly invqlved.

For decolonization, lietis and Indians have to remain
racially identified with their own race. To identify with white
gociety would simply defeat the purpose of decolonization, be-
cause it is white Subpremacy and the white-ideal that reinforces
inferiorization. lor this reason the present form of integra-
tion only deepens cultural and psychological inferiority. How-
ever, this is not to suggest further segregation of lLetis and
Indians., 1In all honesty and reality, they have been sharply
segregated from Canadian white soclety for the last four cent-
uries. The present state of segregation has to be frankly
acknowledged for what it is, It is from this point that decol-
onization must take place. Therefore, to deny that segregation
and racism do not exist is to deny a genuine assessment of the
actual conditions that presently exist with Ketis and Indians.
It is only within their own culture and nation that decoloniza-
tion can take place. Instead of additional segregation, it is
a period of rebuilding and revitalizing the native culture 80
the people can regain their confidence, skills, and pride in
order to have full competency and strength as equal participat-
ins citizens., Decolonization wiil stimulate intellectual, crea-

tive and productive activities of the Metis and Indian communities.
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RECOLMENDATIONS OR FORMAL EDUCATION Oz MATIVAS

Curriculum for the native students be revised considerably.

The cur?iculum should be related more realistically and
practically to native culture and economy .,

Pregsent academic subjects be decreased greatly.
Emphasis be on simple basic academic skills.

Younger children be taught much of thetime in their native
language, and older students receive some instruction in
their native language.

Older local native people be part of classroom lessons by
telling stories andg legends, etc., to primary children in
their native language. ~

Native students have native instructors teach them :ietig
and Indian history and culture on a reecular basis.

In senior years emphasig be placed on vocational, technical
and commercial training.

Provisions be made for those few students who desire academic
certification for the white soclety.

The grade system be eliminated, particularly in the middle
and senior years,

A change be made from the present classroom method to an
informal, practiecal, co-operative, communityv school system.

Locally controlled gymnasiums be established in native com-
munities,

The present centralized control of education be gradually
changed to autonomous local control.

Instruction for decolonization be an integral part of the
curriculum for all native students.

Changes be made on a gradual basig in the beginning. Changes™
can be accelerated a8 the rate of decolonization increaues,

The term and position of 'teacher aid' be eliminated for
native instructors.
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21,

22.

23,

24,

25,

26,

Local native peonle be involved as decision-makers on curriculum
and on education, generally.

Local native people develop curriculum based on their historical
and cultural backeround, and on their life experiences.

Present soclal studlies programs be replaced by local geographv
and civic education; and English literature courses be replaced
by Fetis and Indian literature courses.

wchools for native students gdiust to a philosophy oriented to
eoncepts of 'day-to-day survaial',

Enelish be taught only as a second languase at the primary level.

Native languages to serve as basic languages for communication
in the primary grades, and not Znglish. !

All white supremacy aspects of the classrooms to be reckoned
and eliminated within a desienated time,such as one year.
"White supremacy aspects” to be defined by ietis and Indians,

Sichools that inferiorize and intimidate native students be
severely modified, Natives be eiven the right to report such schools

to the Department of Education.
Since the classroom is repressive and irrelevant, it be chaneced
to another form of education more democratic and practical.

Confidence-trainine be part of classroom exneriences,
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RECOMMENDATIONS FOR VOCATIONAL AND TECHNICAL TRAINING
AND UPGRADING

Upgrading courses be replaced by basic voecational training
courses, such as carpentry and mechaniecs.

Some vocational training courses be given that relate directly
to the local economy, such as boat building.

For the next year certain small experimental vocational train-
ing centres be established in loecal native communities, par-
ticularly in the North. This would eliminate relocation to
urban centres.

Eliminate as many academic requirements as possible for en-
trance to training courses; limit them to the 3Rs and to
thoge basic education skills that are necessary for the
course and trade.

Most courses be of sufficient length and quality that trainees
emerge qualified in bvoth the white and native world.

Upon completion of training there be definite opportunities
for employment in their area of training; training to be
planned in accordance to realistic employment situstions.

An agency be established that would assist native people in
obtaining employment since Canada ilanpower ig not fulfilling

this funetion; employment to be part of the training course.

Loecal native people be the ma jor decision-makers in the

selection of instructors and in the administration of courses.

Vocational training courses be established in direct consulta-

tion with the local native people of their particular community.

Basic literacy programs be continued where there is a demand.,

Agricultural training be discontinued.
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12. Training in leisure time activities be explored further.

13. In conjunction with the people of Uranium City it is
recommended that Gunnar be utilized as a training
centre for the people of the North.

14, It is imperative that social education for decolonization

take place simultaneously with all technical and voca-

tional training.




